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GeoAgenda

N° 2023/2 ASG

Field Trips as  
Pedagogical Devices



Chère lectrice, cher lecteur

Le deuxième GeoAgenda de 2023 est intitulé « Field Trips as 
Pedagogical Devices ». Il cherche à répondre à la question  
m�4XHOV�VRQW�OHV�E«Q«ΈFHV�«GXFDWLIV�GHV�H[FXUVLRQV�HQ�PL-
lieu urbain ? » à travers 10 contributions originales, sous 
IRUPH�GH�U«FLWV�G
H[S«ULHQFHV�HW�GH�U«ΉH[LRQV�GȆH[SHUW�H�V�
GH�OD�J«RJUDSKLH�XUEDLQH��'ȆDERUG��OHV�*XHVW�(GLWRUV�-XOLR�
3DXORV�HW�6YHQ�'DQLHO�:ROIH�LQWURGXLVHQW�OH�QXP«UR�VXU�OHV�
VRUWLHV�GH�WHUUDLQ�FRPPH�GLVSRVLWLIV�«GXFDWLIV��3XLV�OHV�DU-
ticles, un à un, apportent des perspectives et des exemples 
¢�WUDYHUV�XQH�PXOWLWXGHV�GH�IRUPHV�GȆH[FXUVLRQV��GHV�HVSD-
FHV�XUEDLQV�K«W«URFOLWHV�SDUFRXUXV�SDU�GL·«UHQWV�PR\HQV�
de transports, sur des temporalités diverses, pour en tirer 
XQH�ODUJH�SDOHWWH�GȆDSSUHQWLVVDJHV�HW�GH�OH©RQV�GH�YLH��

Gabriela Debrunner nous emmène dans la région de 
OD�5XKU�DYHF�OHV�«WXGLDQW�H�V�GH�OȆ8QLYHUVLW«�GH�%HUQH��
Coups de pédales au programme : avec Karine Duplan et 
$UPHOOH�&KRSOLQ�QRXV�SDUWRQV�HQ�YR\DJH�G
«WXGH�¢�Y«OR�
OH�ORQJ�GX�5K¶QH��DYHF�OHV�«WXGLDQW�H�V�GH�OȆ8QLYHUVLW«�GH�
*HQªYH��6\OYDQD�-DKUH�HW�/DXUD�.HPPHU�QRXV�HPPªQHQW�
DX�%U«VLO��HQ�DMRXWDQW�XQH�SHUVSHFWLYH�QRUG�VXG�¢�OD�TXHV-
WLRQ��3DV�¢�SDV��7DWLDQD�'HEURX[�HW�6WHIDQ�'H�&RUWH��QRXV�
JXLGHQW�GDQV�XQH�PDUFKH�¢�WUDYHUV�%UX[HOOHV��$YHF� 
Geetika Anand, cap vers le sud, pour six semaines en 
$IULTXH�GX�6XG�DYHF�OȆ8QLYHUVLW«�GH�%¤OH��,VVXHV�GH�FH�
même terrain, Laura Nkula-Wenz, Geetika Anand et  
$QQD�6HOPHF]L�QRXV�R·UHQW�OHXUV�U«ΉH[LRQV�SRXU�G«YH-
lopper des pédagogies collaboratives. 
5HWRXU�HQ�6XLVVH���OȆLQWHUYLHZ�U«DOLV«�SDU�6YHQ�'DQLHO� 
:ROIH�DYHF�+DQQD�+LOEUDQGW��QRXV�SU«VHQWH�=¾UL�8UEDQ��XQ�
SURMHW�S«GDJRJLTXH�FRPELQDQW�OȆDSSUHQWLVVDJH�EDV«�VXU�OD�
UHFKHUFKH�HW�OȆHQVHLJQHPHQW�FROODERUDWLI��&KDQJHPHQW�GH�
perspective : avec Micol Rispoli, Tomás Criado et Patrick 
%LHOHU�QRXV�QRXV�LPPHUJHRQV�GDQV�OD�YLOOH�GH�%HUOLQ�SRXU�
FRPSUHQGUH�OȆHVSDFH�XUEDLQ�DX�SULVPH�GH�OD�QHXURGLYHU-
VLW«��)LQDOHPHQW��6YHQ�'DQLHO�:ROIH�HW�-XOLR�3DXORV�FRQ-
cluent ce riche numéro, qui met en lumière la diversité des 
approches pour interagir avec les étudiant.e.s en géogra-
phie en dehors de la salle de classe.

Trois « Autres Contributions » complètent ce numéro.  
5HJXOD�*URE�HW�%ULJLWWH�.¾UVWHLQHU�SURSRVHQW�XQH�U«ΉH[LRQ�
DXWRXU�GȆXQ�RXWLO�S«GDJRJLTXH�SHUPHWWDQW�XQH�DSSURFKH�
FULWLTXH�GHV�VW«U«RW\SHV�GDQV�O
HQVHLJQHPHQW�GH�OD�J«RJUD-
phie. Yvonne Riaño présente le documentaire « Weaving 
7KUHDGV�$FURVV�%RUGHUV�}�TXȆHOOH�D�U«DOLV«�GDQV�OH�FDGUH�
GȆXQ�SURMHW�GH�UHFKHUFKH�VXU�OD�IURQWLªUH�HQWUH�OD�&RORPELH�
HW�OH�9HQH]XHOD��(OOH�\�GLVFXWH�OH�SRWHQWLHO�GȆHPSRXYRLUH-
PHQW�HW�GH�WUDQVIHUW�GH�FRQQDLVVDQFHV�GHV�GRFXPHQWDLUHV��
)LQDOHPHQW��-RQDWKDQ�%XVVDUG�SURSRVH�XQH�LQWHUYLHZ�DYHF�
OH�FOLPDWRORJXH�-HDQ�0LFKHO�)DOORW��-HDQ�0LFKHO�«WDLW�OH�G«O«-
JX«�GH�OȆ8QLYHUVLW«�GH�/DXVDQQH�SRXU�OȆ$6*�GHSXLV������HW�
nous lui souhaitons un bon départ à la retraite !

%RQQH�OHFWXUH�� 
,VDEHOOH�6FKRHSIHU�

Liebe Leserin, lieber Leser

'LH�]ZHLWH�*HR$JHQGD�YRQ������WU¦JW�GHQ�7LWHO��)LHOG�7ULSV�
DV�3HGDJRJLFDO�'HYLFHV���XQG�ZLGPHW�VLFK�GHU�)UDJHVWHOOXQJ��
�:HOFKHQ�%LOGXQJVQXW]HQ�KDEHQ�$XVΉ¾JH�LQ�VW¦GWLVFKH�
*HELHWH"���,Q�]HKQ�2ULJLQDOEHLWU¦JH��GLH�(UIDKUXQJVEHULFKWH�
XQG��EHUOHJXQJHQ�YRQ�([SHUW�,QQHQ�GHU�6WDGWJHRJUDSKLH�
HQWKDOWHQ��ZLUG�YHUVXFKW��GLHVH�)UDJH�]X�EHDQWZRUWHQ��'LH�
*XHVW�(GLWRUV�-XOLR�3DXORV�XQG�6YHQ�'DQLHO�:ROIH�I¾KUHQ�
XQV�]XQ¦FKVW�LQ�GLH�$XVJDEH�HLQ�XQG�EHOHXFKWHQ�GLH�%HGHX-
WXQJ�YRQ�)HOGDXVΉ¾JH�DOV�%LOGXQJVPDVVQDKPHQ��,Q�GHQ�
IROJHQGHQ�$UWLNHOQ�ZHUGHQ�YHUVFKLHGHQH�3HUVSHNWLYHQ�XQG�
%HLVSLHOH�I¾U�([NXUVLRQVIRUPHQ�LQ�KHWHURJHQHQ�VW¦GWLVFKHQ�
5¦XPHQ�SU¦VHQWLHUW��'DEHL�ZHUGHQ�YHUVFKLHGHQH�9HUNHKUV-
PLWWHO�JHQXW]W�XQG�XQWHUVFKLHGOLFKH�=HLWHQ�EHU¾FNVLFKWLJW��
XP�HLQH�EUHLWH�3DOHWWH�DQ�/HUQ��XQG�/HEHQVHUIDKUXQJHQ�]X�
ermöglichen.

*DEULHOD�'HEUXQQHU�QLPPW�XQV�PLW�6WXGLHUHQGHQ�GHU�8QL-
YHUVLW¦W�%HUQ�PLW�LQV�5XKUJHELHW��Z¦KUHQG�.DULQH�'XSODQ�
XQG�$UPHOOH�&KRSOLQ�XQV�DXI�HLQH�)DKUUDGVWXGLHQUHLVH�HQW-
lang der Rhône begleiten, zusammen mit Studierenden der 
8QLYHUVLW¦W�*HQI���6\OYDQD�-DKUH�XQG�/DXUD�.HPPHU�HQWI¾K-
UHQ�XQV�QDFK�%UDVLOLHQ�XQG�ELHWHQ�HLQH�1RUG�6¾G�3HUVSHN-
WLYH�DXI�GDV�7KHPD��6FKULWW�I¾U�6FKULWW�I¾KUHQ�XQV�7DWLDQD�
'HEURX[�XQG�6WHIDQ�'H�&RUWH�LQ�HLQHP�6SD]LHUJDQJ�GXUFK�
%U¾VVHO��XQG�*HHWLND�$QDQG�QLPPW�XQV�PLW�LQ�GHQ�6¾GHQ��
ZR�VLH�VHFKV�:RFKHQ�ODQJ�PLW�GHU�8QLYHUVLW¦W�%DVHO�LQ�6¾G-
DIULND�YHUEULQJW��/DXUD�1NXOD�:HQ]��*HHWLND�$QDQG�XQG�
$QQD�6HOPHF]L�VWHOOHQ�XQV�LKUH��EHUOHJXQJHQ�]XU�(QWZLFN-
OXQJ�YRQ�NROODERUDWLYHQ�3¦GDJRJLHQ�DXI�*UXQGODJH�GHUVHO-
ben Feldarbeit in Kapstadt vor.
=XU¾FN�LQ�GLH�6FKZHL]��'DV�,QWHUYLHZ�YRQ�6YHQ�'DQLHO�:ROIH�
PLW�+DQQD�+LOEUDQGW�VWHOOW�XQV�GDV�S¦GDJRJLVFKH�3URMHNW�
=¾UL�8UEDQ�YRU��GDV�IRUVFKXQJVEDVLHUWHV�/HUQHQ�PLW�NROOD-
ERUDWLYHP�8QWHUULFKW�YHUELQGHW��0LW�0LFRO�5LVSROL��7RP£V�
&ULDGR�XQG�3DWULFN�%LHOHU�WDXFKHQ�ZLU�LQ�GLH�6WDGW�%HUOLQ�HLQ��
XP�GHQ�XUEDQHQ�5DXP�LP�/LFKW�GHU�1HXURGLYHUVLW¦W�]X�EH-
WUDFKWHQ��$EVFKOLH¡HQG�EHOHXFKWHQ�6YHQ�'DQLHO�:ROIH�XQG�
-XOLR�3DXORV�GLH�9LHOIDOW�GHU�$QV¦W]H�]XU�,QWHUDNWLRQ�PLW�*HR-
graphiestudierenden außerhalb des Klassenzimmers und 
runden damit diese reichhaltige Ausgabe ab.

'UHL��$QGHUH�%HLWU¦JH��HUJ¦Q]HQ�GHQ�VSDQQHQGHQ��)RNXV���
5HJXOD�*URE�XQG�%ULJLWWH�.¾UVWHLQHU�SU¦VHQWLHUHQ��EHUOH-
gungen zu einer digitalen Lehrkooperation, die einen kri-
WLVFKHQ�8PJDQJ�PLW�6WHUHRW\SHQ�LP�*HRJUDSKLHXQWHUULFKW�
HUP¸JOLFKW��<YRQQH�5LD³R�VWHOOW�GHQ�'RNXPHQWDUΈOP��:HD-
YLQJ�7KUHDGV�$FURVV�%RUGHUV��YRU��GHQ�VLH�LP�5DKPHQ�HLQHV�
)RUVFKXQJVSURMHNWV�¾EHU�GLH�*UHQ]H�]ZLVFKHQ�.ROXPELHQ�
XQG�9HQH]XHOD�JHGUHKW�KDW��,Q�GLHVHP�)LOP�ZLUG�GDV�3RWHQ-
]LDO�YRQ�'RNXPHQWDUΈOPHQ�I¾U�(PSRZHUPHQW�XQG�:LVVHQ-
VWUDQVIHU�GLVNXWLHUW��6FKOLH¡OLFK�VFKO¦JW�-RQDWKDQ�%XVVDUG�
HLQ�,QWHUYLHZ�PLW�GHP�.OLPDIRUVFKHU�-HDQ�0LFKHO�)DOORW�YRU��
GHU�VHLW������DOV�'HOHJLHUWHU�GHU�8QLYHUVLW¦W�/DXVDQQH�I¾U�
GLH�$6*�W¦WLJ�ZDU��:LU�P¸FKWHQ�-HDQ�0LFKHO�DQ�GLHVHU�6WHOOH�
I¾U�VHLQH�KHUDXVUDJHQGH�$UEHLW�GDQNHQ�XQG�LKP�HLQHQ�JX-
WHQ�6WDUW�LQ�GHQ�ZRKOYHUGLHQWHQ�5XKHVWDQG�Z¾QVFKHQ�

Viel Spaß beim Lesen  
,VDEHOOH�6FKRHSIHU�
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Field trips as pedagogical devices

Written by 
Dr. Julio Paulos 
Dr. Sven Daniel Wolfe

:KDW�DUH�WKH�HGXFDWLRQDO�EHQHΈWV�RI�
XUEDQ�ΈHOG�WULSV"�7KLV�VSHFLDO�LVVXH�RI�
*HR$JHQGD�DLPV�WR�DQVZHU�WKLV�TXHV-
WLRQ�WKURXJK�D�VHULHV�RI�VWRULHV��H[SHUL-
HQFHV�DQG�UHΉHFWLRQV��

([SORUDWLRQV��(QFRXQWHUV��(QJDJHPHQWV
Field trips are a common unit of study in geog-

raphy curricula, and they are widely valued for the 
valuable hands-on learning experiences they provide. 
Nevertheless, they remain peripheral to most geog-
raphy curricula. We don't mean to suggest that field 
trips should be at the centre of teaching, but that a 
rethinking of teaching formats outside the classroom, 
and even within the classroom, is necessary to pre-
pare students for the realities they will encounter 
once they graduate or leave academia. 

Field trips give students (and teachers) a vivid, 
first-hand understanding of (urban) environments. 
They allow for an exploration of the complexity, di-
versity, and multiplicities of urban life in a way that 
cannot be conveyed by classroom instruction alone.  
This issue highlights these benefits, but also delves 
deeper into the issues of reflecting the standards of 
classroom teaching. In doing so, it calls for a more 
situated and experimental rethinking of university 
education.

([SORULQJ�HYHU\WKLQJ�XUEDQ�� 
UHFRQVLGHULQJ�ILHOG�WULSV

We would like to discuss the concept of explo-
ration, particularly in urban settings. While the term 
has historically been associated with colonisation and 

negative connotations, here we think of exploration 
as being associated with the underground practice 
known as ‘urbex’ (an acronym that stands for urban 
exploration). This is a subculture inspired by the hack-
er scene, often mixed with an activist message, that 
promotes discovering the hidden aspects of cities and 
seeing them as places of adventure.

Urbex enthusiasts explore forgotten tunnels 
and abandoned buildings. They test the boundaries 
of urban formality and safety. This idea is well docu-
mented in Bradley L. Garrett's book "Explore Every-
thing: Place Hacking the City” (2013). For us, explor-
ing isn't so much a manifesto, but rather a means 
of engaging students to come to their senses and 
immerse themselves in learning experiences directly 
from and with the field.

Rethinking field trips involves applying course 
learning while becoming more attuned to their sur-
roundings - 

capturing the vibrancy of an area 
through both visible elements and 
hidden sensory experiences.

 The key to rethinking field trips, then, is to bal-
ance conventional classroom learning with person-
al sensory discovery and the critical realisation that 
there is not one city, but many ways to inhabit the ur-

ban, to make it obdurate, common or aesthetic. It's 
also a recognition that there is no ready-made teach-
ing format for how to comprehend moving urban en-
vironments, and that this calls for a broad, inventive 
and situated range of pedagogical formats and diver-
sified learning experiences.

Theorising about field trips can help thus pro-
mote education beyond the classroom and encourage 
reflection on our teaching conventions and methods 
more broadly. In our view as early career researchers, 
if university is to remain attractive to younger genera-
tions, then the aim should be to develop pedagogical 
formats that allow for more exploratory, multi-mod-
al, critical and applied education in (urban) geography 
and cognate disciplines. This impulse gives rise to the 
diverse contributors in this collection.

'LYHUVLI\LQJ�7HDFKLQJ�6WUDWHJLHV� 
2XWVLGH�%H\RQG�&ODVVURRPV

Acquiring knowledge, developing skills and un-
derstanding how they influence our behaviour and 
values is largely dependent on our experiences. It 
is important to recognise that traditional classroom 
teaching is only one format of acquiring knowledge. 
Learning can also occur through observation, prac-
tice, experience, activities, events and situations that 
contribute to individual and collective growth. 

This is nothing new, and yet we feel it is necessary 
to remind ourselves of it, as most university policies 
seem to have the pedagogical figure of the lecture 
as their main cursor, and many restructuring efforts 
are often caught up in the replication of old classical 
teaching conventions, while innovation is often only 
marginally welcomed as a fancy discourse.

Although classrooms may attempt to inject re-
al-life situations by inviting professional experts, they 
often lack the authenticity found in actual field ex-
periences. This doesn't mean that learning from the 
field is the only valuable approach; rather, it encour-
ages us to rethink what is often pigeonholed as either 
formal or unconventional teaching methods.

Ultimately, a richer educational experience can 
be achieved by diversifying our teaching strategies 
beyond the classic figure of ‘The Lecture’. We can re-
learn existing formats by incorporating or devising 
approaches inspired by hackathons, studios, maker’s 
fairs and so on, all of which allow learning processes 
to be re-examined and re-imagined¹.

$GYRFDWLQJ�IRU�6LWXDWHG�/HDUQLQJ�,Q-
VLGH�2XW��FROODERUDWLRQ��H[SHULPHQWV��
and interventions

We are advocates of situated learning, follow-
ing the pragmatist philosopher John Dewey's (1897) 
pedagogical credo that effective learning takes place 

Sunset at Tempelhof Airport (2022) © Timm Rogenmoser

Cycling at an intersection, Berlin traffic. (2022) © Julio Paulos

Input talk on urban natures, Görlitzer Park, Berlin (2022) © Julio Paulos

1� �2QH�ZD\�IRUZDUG�FRXOG�EH�WR�WKLQN�RI�HGXFDWLRQDO�ΈJXUDWLRQV�DV�VSHFLΈF�DQG�SURYLVLRQDO�DUUDQJHPHQWV��RU�LQ�-RKQ�/DZ�DQG�(YHO\Q� 
Rupert's terms, as 'teloelogical arrangements' (2013, 230). That is, as formats that have a purpose to serve and shape the social world 
and urban life that is taught and learned relationally.

through active participation in real-life situations. 
Students should engage in meaningful and authen-
tic activities. Ideally, they should work with others to 
gain different perspectives.

This approach goes beyond the simple format 
of the student project or the ritual phase of the in-
ternship, which is now often compulsory in many cur-
ricula. This situated approach involves changing ex-
pressions and reflecting on situations encountered. 
Situated learning allows for team building and collec-
tive engagement that occurs best in specific contexts. 
It emphasises the importance of context and experi-
ence and suggests that knowledge and skills develop 
through active engagement with the world. 

This point is made in each of the contributions to 
this special issue, whether by emphasising activities 
such as impromptu walking or cycling, or by empha-



Focus / Fokus Focus / Fokus GeoAgenda 2023/2 7GeoAgenda 2023/2�

References:

  Dewey, John. 1897. My Pedagogic Creed. E.L. Kellogg & Com-
pany.

  Estalella, Adolfo, and Tomás Sánchez Criado. 2018. Experi-
mental Collaborations: Ethnography through Fieldwork De-
vices. Berghahn Books.

  Garrett, Bradley L. 2013. Explore Everything: Place-Hacking 
the City. Verso Books.

  Law, John, and Evelyn Ruppert. 2013. “The Social Life of 
Methods: Devices.” Journal of Cultural Economy 6 (3): 229–
40. https://doi.org/10.1080/17530350.2013.812042.

sising the fact that group cohesion is based on shared 
experiences, or by simply being outside of one's com-
fort zone. Collaboration is crucial as it enables stu-
dents not only to work together but also to learn how 
to involve teachers, stakeholders, politicians, activists 
or professionals in their education, to become 'epis-
temic partners’ (Estalella & Criado, 2018) so to speak. 
Such an approach is beneficial in conveying the im-
portance of framing problems in a collective and/or 
dialogic way in order to have the basis for achieving 
common goals. It helps students develop essential in-
terpersonal social and communication skills, such as 

Students discuss their group project in a parklet, in the middle of the street, Bergmannstraße, Berlin (2022) © Julio Paulos

How to relate two relams? Turning the classroom inside out (2023) © Julio Paulos

Advocating situated learning requires recognis-
ing the importance of context, collaboration and ac-
tive engagement in the learning process. It is crucial 
to move beyond dualisms and categories such as con-
ventional and unconventional, traditional and inno-
vative. It is also crucial to re-evaluate existing modes 
of teaching and their associated figures such as 'The 
Lecture', 'The Seminar', 'The Workshop', which can 
prevent students from engaging in meaningful activi-
ties if they are merely replicated and not authentically 
run.

Our primary focus as educators, teachers, lectur-
ers and professors should not be merely to reproduce 
inherited structures. Instead, in a world replete with 
uncertainties, wars, pandemics, and climate crises, 
we should strive to build pedagogical interactions 
based on authentic support and guidance. And as 
we enter into the age of dematerialized classrooms, 
digital learning, and artificial intelligence (with all its 
promises and pitfalls), 

field trips offer an alternative ped-
agogy based on authentic, in-per-
son interactions.

 All of the contributors to this volume have en-
gaged this potential in order to help future genera-
tions develop the skills they need to become educat-
ed professionals and compassionate individuals. We 
hope you find their contributions here as inspiring as 
we do. 

Julio Paulos is an interdisciplinary 
urban scholar working at ETH Zur-
ich's Future Cities Lab Global, 
where he's responsible for all re-
search-related matters. Julio's 
own research interests are shaped 
by his curiosity for how cities are 
governed and thought, which he 
seeks to share with students 
through collaborative and experi-
mental methods.

Sven Daniel Wolfe is a political 
and urban geographer at the Uni-
versity of Zurich, Swiss National 
Science Foundation Ambizione 
Fellow in the Spatial Development 
and Urban Policy group at the ETH 
Zurich, and a vice president of the 
Association Suisse de géographie. 
He works on the socio-spatial im-
pacts of mega-events, urban sus-
tainable development, and every-
day geopolitics. He has a history of 
non-traditional and collaborative 
teaching approaches that span 
music, storytelling, video games, 
and urban exploration.

The circle, central figure of communication and interaction during field trips (2022) © Timm R.

effective listening, negotiation and conflict resolution, 
while witnessing and working in partnership with ur-
ban and environmental realities.

Experimentation and intervention are important 
aspects of situated learning as they allow students to 
test different avenues through thought experiments 
or simulations. By participating in these activities, stu-
dents improve their problem-posing/problem-solving 
and critical thinking skills – all while applying knowl-
edge in practical situations.

https://doi.org/10.1080/17530350.2013.812042
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/HDUQLQJ�ZLWK�RWKHUV�DERXW� 
neurodiverse spatial practice

Written by 
Dr. Micol Rispoli,  
Prof. Dr. Tomás Criado,  
Dr. Patrick Bieler

,Q�HDUO\������0LFRO�5LVSROL��DUFKLWHFW��
DQG�7RP£V�&ULDGR��DQWKURSRORJLVW��ZHUH�
ZRUNLQJ�RQ�D�GHVLJQ�H[SHULPHQW�H[SORU-
LQJ�KRZ�QHXURGLYHUVH�VSDWLDO�SUDFWLFH�
might put architectural design practice 
LQ�FULVLV��,Q�SUHYLRXV�PRQWKV�WKH\�KDG�
EHHQ�HQJDJLQJ�ZLWK�D�QHXURGLYHUJHQW�
SHUVRQ�DQG�KLV�IDPLO\��7KH\�DOVR�KDG�
been revising standard architectural ap-
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Rather than simply talk about these issues, the 
three of us agreed that a more embodied and site-spe-
cific approach was needed. Hence the idea: why not 
taking a guided walk in a neighbourhood of Berlin 
where Patrick had done numerous go-alongs with ‘peo-
ple with mental health problems’ to understand how 
they relate to their everyday social and material urban 
environments? The relevance of this trip had to do with 
understanding field exposure as a way of “learning with 
others”, in Tim Ingold’s terms. 

Traveling to ‘Patrick’s field’, so we thought, might 
allow Micol and Tomás to situate themselves before 
a wider palette of spatial and architectural challenges 
when trying to come to terms with the atmospheric, 
lived and singular spatial dimensions of neurodiverse 
people (not easily apprehensible or translatable to a 
Euclidian understanding of space). This was also an 
attempt at overcoming the barriers of our disciplinary 
fields and creating a space to inquire together.

In this one-day expedition, Patrick re-enacted on 
site different stories of how his ethnographic counter-
parts singularly experienced space. To stage a contrast 
between the lived experiences captured in ethnogra- 
phic vignettes and architectural approaches to visual 
documentation, Micol was to act that day like a regu-
lar architect who approaches the documentation of a 
problem: carrying out a map of the area, sketching and 
taking pictures of the places Patrick referred to. Tomás’s 
role was to document the walk, acting as an external 
observer of their encounter, posing questions so as to 
reflect on our respective disciplinary perspectives.

The walk brought about a very productive friction-
al moment: whereas Patrick wanted to expound on the 
manifold singular ways in which his counterparts lived 
and used those spaces, Micol struggled to inscribe 
them visually. 

Each story was different from 
one another, displaying singular 
feelings, sensations and peculiar 
atmospheric perceptions.

 Taken together, they composed a complex patch-
work: different from Euclidean dimensions of space 
that architects are used to working with. For instance, 
some of Patrick’s informants “walk as close as possi-
ble to the buildings…because they feel more protect-
ed from the street noise and the traffic”; one of them 
“carries her bicycle with her at all times, she drags it by 
hand as a protective shield in the crowded streets”, and 
“another one prefers to walk in the crowded streets to 
feel more protected from the noise of the cars”.

After several hours, we took shelter from the Ber-
lin cold in a café in the neighbourhood. There, a long 
conversation ensued, which we recorded with our 
phone. The initial spark were Micol’s difficulties in 
trying to relate to the singular spatialities of these sto-
ries. This particularly revealed the problems her back-
ground as an architect created: “I didn’t know how to 
represent this information. My tools, the way I am used 
to doing surveys, just doesn’t work for this. What is the 
spatial information here? There are too many stories, 
they’re all different stories, and then they are all about 
feelings, sensations...peculiar perceptions of individual 
people. You know, in general architecture is obsessed 
with the material dimension... And then what you told 
us are singular stories, particular trajectories that can-
not be compiled one on top of the other...I mean, all of 
them were incredibly fascinating...but how do I choose 
one out of many? Which story should I choose to de-
sign something?” 

This launched a very long conversation on what it 
might mean to compose these multiple spatial prac-
tices, diverse experiences and singular needs, so dif-
ferent and contrasting. What choices should be made 
when designing an urban space? A one-size-fits-all ap-
proach, what architects tend to take, seemed rather 
problematic, in the sense that these multiple singular-
ities would be erased. What our walk and the frictions 
it revealed led us to discuss was that perhaps a differ-
ent approach might need to emerge: bringing together 
the different knowledges present in our walk (not only 
those of us three, but those of all of Patrick’s ethno-
graphic counterparts) in a different way.

How would this need to be done? As we sipped our 
coffee, looked into our notes and got sometimes lost in 
the vague atmosphere of the café, our embodied trip 
led us to discuss whether we would need to partake 
in middle-ground approaches, like the not-so-stan-
dard guidelines that populate the literature on neuro-
diverse-friendly design. That is, techniques or policies 
bridging the very different ways people relate to the 
urban and, thus, make the city habitable. The virtue 
of guidelines, we discussed, is that rather than pro-
posing one-size-fits-all solutions, they are suggestions 
accommodating the untranslatable singularities of ex-
periences that are not so easy to communicate. This 
might enable architectural explorations trying to make 
diverse bodies converge in peculiar spatial designs.
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Whilst architectural standards tend to imply an ex-
clusionary rigidity, the looser nature of guidelines and 
their need for constant adaptations offer the possibil-
ity of composing singularities without treating them 
as given, or assuming their coherence in a functional 
whole. As Tomás said, they seem to be “something that 
always remains open, on an appropriate and produc-
tive level of generalisation, which at the same time 
shows different singular situations, specific material 
interventions, which make it possible to compare, en-
rich, revise...”. Indeed, what emerged from that conver-
sation was that perhaps when adapted to and enriched 
with singular, situated and material experiences, guide-
lines might be a generative approach to try to find a 
common territory, precisely what is needed in arenas 
where singularities don’t afford ready-made solutions. 

Indeed, nothing like a good field trip to learn 
with others…

http://www.tscriado.org

